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'1'HE HUBIC EDUCA'iOR IN THE NASSACHUSETTS COlviH'UNITY 
Chapter I. I NTRODUC'£I OU 
There is a gro"Yring concern that music teachers should 
w·ork in the community as \•Tell as in the schools because t he 
musi cal intere st and ability developed in children in school 
is neglected and allov.red to waste av.ray af ter gr aduation. 
Because of l a ck of opportunity for musical participation 
outside of school, such students soon lose interest in mu sic. 
There are many community musical activities v1hich could be 
stimulated or directed by the music director. Thi s ~:; ill be 
shovm from the t'ollowing study vlhich has been made in an 
a ttempt to de t er mine the status of community music in the 
communities and cities of Massachusetts during 1953-1954- as 
described by the music supervisors themselves. 
Purpose of the Study. The purpose of this thesis is 
to determine \-That has been done, v1hat is being done, and vJhat 
can be done in the community by the music educator. A basic 
intent i s to determine the relationship of the music educator 
to the community which he serves; to find out what his 
purposes, opportunities, and responsi bilitie s i n COlLnection 
~th the musi cal life of his conmnn1ity are; to determine how 
he can coordinate the music of the school vri th that of the 
community to t he greatest advantage of both; to provide 
literature, f acts, and other ma terials for the music educators 
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and others; and to shm:r v.rhat music can do for general morale 
in community life. 
Need f or the Study. In vievr of the fact that leading 
educators are stressing the signifi cance of this type of 
participation , it vta s felt that a study should be made 1:Jhich 
might indicate a course to follm>f in organizing community 
music activities. 
Is the school doing all in its pm..rer to foster and 
nurture the musi cal education of its yolmg people? Is the 
community encouraging these young people to continue their 
musical experience outside of school? Are there enough 
organizations available vdth trained leaders to i n spire and 
direct t hese groups~{ As 111r. Zanzig said, 
vle must decide then that adeq·uate provision for music 
in a communi ty must include opportunities for as many 
people as possible to find through music the freedom of 
spirit and reintegration of the personflity that are, 
after all, what we mean by recreation. 
Significance of the Problem. The importance of the 
music educator's role is plainly evident since it directly 
influences the very nature and progre ss of musi c education. 
It can be shovm that community music is in fa ct a distinct 
part of the business of music education and is not a 
!Augustus D. Zanzj_g, Husic in Ameri can Life, 
Oxford University Press, Nm,r York, 1932, p. "42. 
different, m~related activity. The importance of the music 
of t he community to music education is borne out i n the 
follovling sta t ement by \Villiam Sur: 
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As music educa tors, ,,re have been condemned for 
creating something which ceases to function in the life 
of the child -vrhen hi s school days are over. Some vTri t ers 
on t he s1.1.bj ect have predicted a tragic end f or music 
education unless a solution is found for t he problem.2 
DeveloPment of the Problem. The music educator 
should understand the need for a widespread development in 
adult education and such development can be s ho\m through 
suggestions and indications of constructive ideas for the 
music educator in his earnest desire to serve the musical 
interests of the entire community. The proposed development 
of this problem is as follo'\vs: 
1. A study of the existing literature on co~nunity 
music in its r elationship to the music .educator. 
2. 1L11. analysis of community music programs in 113 
citie s and tovms in Ha ssachusetts. 
3. Discussions \vi th music educators 1-vho have hpd 
experience \vi th community music. 
4. Organization and correlation of this material in 
forming conclusions on the music educator's role in the 
establishment and conduct of a program of coamunity music. 
2\villiam R. Sur, "School and Post-School Jviusic in the 
Comm"Lmity," Husic Supervisors Journal, November, 1932, p. 25. 
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Defini t ion of Terms. Husic education. Throughout 
the report of this dissertation, the term music education 
should be interpreted as moaning musi cal experiences provided 
for the individual during school days, and the continuing 
benefits received from school experiences vd th music through 
participation in community music activities. 
Nusic educator. This term is interpreted as meaning 
a f orm of lea dership in directing a program of music education 
in the schools ancl I:Ti thin the community. 
Community music. Community musi c is not a kind of 
music; r ather it is all kinds of music. It is designed 
primarily not to demonstrate 1'-That people do \·ri th music, but 
what musi c does i'or people. 
Historical Development of the Problem. During the 
last f ifty years, music education in America has gr ovrn 
tremendously and it is novr firmly established in most of the 
public schools. This is a r ecord of achievement in 1vhich 
music educators may 1.1ell take pride. Thi s achievement 
\voulcl not have been possible had there not been a grov.Ting 
interest in music among the A!nerican people and a reco gnition .. 
of the values of music in education. While this interest has 
borne fruit in the achiev2ment of mu sic effi1cation in the 
schools , it has been to a l arge extent frustrated as far as 
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the adult co~~ ity lif e of our people is concerned. This 
is a regretable si t uation and one \·rhich should be 
conscientiously dealt \v i th and i mproved 1;-rherever possible. 
American interest i n music euucation has been 
stimulated and fostered through the efforts of music educators. 
Credit for the no t able progr ess of music in the public 
schools may be given almost entirely to the efforts of music 
eaucators. These same educators have in most ca se s done all 
t oo litt le to stimulate and promote interest in coLTinunity 
music. 'l'hey have provided strong leadership in public 
school music, but they have failed to provide ade quate 
l eader ship in cor.1muni ty music enterprises. They have grasped 
t he social signif icance of pu blic school musi c, but t hey have 
a pparently f or t he most part, failed to recognize or 
i mpl ement to any extent, t he social values inherent in 
co1nmunity music. 
Augustus D. Zan zig, one of America's gr ea t e st 
authoritie s on corrillR1nity music, give s the follo1n ng t estimony 
to t b.e laclc of interest and participation in co!mnuni t y music 
among musi c educator s : 
In many of the ninety-seven cities and towns visited 
by the \•Tri ter f or the purposes of the na tional survey of 
the American Recreation Association, the school music 
teachers 1\:nei:T very little about musical activities going 
on in the co~nunity. · They in whose hands lie t he chief 
po ssible contributions to the musical life of the 
cmnmuni ty vrere too hard-pressed b y their school itrork or 
( 
too lacking in interest to knovJ' into 1.·rhat present and 
future non-professional musical activities their pupils 
mi ght be going wben they l eave the school either for a 
day or for life.3 
It has already been pointed out t ha t t here is an 
ever-grov.ring interes t in music in the majority of the 
communities. Hmvever, that intere s t needs to be lined up, 
6 
organized, and lead, i n order that it may go to ''rork . Zanzig 
said, ''It is possible to i nterest the \.•Thole conmnmi ty, or 
:o.ost of it, Hhen it is not too large. 114 
\'lho is primarily r e sponsible for r·ostering community 
interest in music~l enterprises? As has been already 
indicated , it is primarily t he music educator's responsibility. 
If he does not take the effort to see that musical 
opportunities are provided for his st~dents after they leave 
school, he is thus diminishing to a considerable extent the 
long-term value anu effectiveness of his school music 
program. In effect, he is short-selling his mm community. 
Nusic educators generally must be a1·rakened to the realization 
that in order for their school mu sic prog~ams to produce the 
best results musically, culturally, and socially, they must 
create comrnunity octivities 1.·rhich vrill provide the all-
important "carry-over" element in public education. 
3zanzig, QR. cit., p. 287. 
ltrbid., p. 178. 
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In recent years, there has been an increasing emphasis 
on the importance of making education a natu~al and 
effective preparation for adult life. Such preparation can 
hardly be most effective if it is not given opportunity for 
gro1vth and fulfillment in adult life. Therefore, continuing 
organizations must be provided for students to practice the 
skills, knmvledges, and appreciations in music Fhich t lley 
have le,.rned in school. \'iilson has said, 
I feel compelled to say that the responsibility for 
the failure of music to function in later life rests 
almost entirely on the shoulders of the school m11sicians.5 
If this is true, it is time for music educators to 
re-evaluate their objectives and fm~ctions. 
:JH. Emett Wilson, 11'1t/hy School Busic Does Not Carry 
Over, 1 Music Educators Journal, October, 1935, p. 31. 
Chc. pter II. STATUS OF COMNUNITY MUSIC 
IN ~~SSACHUSETTS 1953-195~ 
Since the data desired f or this study vrere to he 
obtained from a survey of field opinion, a questionnaire vm s 
used as a data-gathering device, and mailed to the supervisor 
of music in each tm·m or city in l~assachusetts except those 
in me tropolitan Boston. fhe study v1a s made in an a ttempt to 
determine the status of community music in the communities of 
Massachusetts during 1953-1954-, a s described by the music 
supervisors themse.Lves, and to i 'ind out, if possible, \>That 
can be done to initiate or enlarge the scope of ~n entire 
comrnunity music program. 
Constructing the Questionnaire. The questionnaire 
\·la s constructed as brief as possible, yet adequate enough 
for obtaining certain information not obtainable in any 
other vray. 'l'he original inquiry f orm 1·ra s re\·rri t ten and 
revised several times before the final draft \·ms ma de. 1'he 
questionnaire described and included later in the a ppendix 
(p.68 ) contained questions conc erning the direction of 
community services by the music educator, types of community 
services directed, and community agencies \·Thich help to 
promote the organization and development of corr~unity music. 
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Submitting ~ Questionnaire. A list of the music 
supervisors in t he sta t e or Ivla ssa chusetts vras obt a ined from 
the Hassa c husetts State Department of Education ana the 
questionnaire vla s adctr e ssed to the 230 music supervisors in 
the state. Incluo. ed in each questionnaire vmre t·lrlO 
para graphs expla ining t he purpose of the survey. These 
questionnaires '\'lere mailed to the music supervisors on 
January 2, 1954-, and a self-addressed stamped return 
envelope "i:Jas included. 
Response to the Qp.est i onnaire. 'l\·m hundred and thirty 
questionnaires vrere sent out to various cities and tm,ms 
throughout the state of Massachusetts. Of this number, 
one hundred and thirteen v!ere returned and ans"~:Tered. This 
shm·red a 4-9.1 per cent r e turn. Some of t he music supervisors 
briefly mentioned the music organization s in their co~~unity 
but added nothing more. It has been assumed t ha t the music 
supervisor s '\vho fa iled to ansi·Jer the questionnaire eit her 
have no community music program or t hey ~>Jere not i nt erested 
in t he study. 
Interest in t he 1[Lestio1~aire. Considerable i nter est 
vras shmm in t he survey as indicated by the number of 
responses and t he various comments received from the 
supervisors an s1:1ering the que stionnaires . ~1any of the 
supervisors were eagerly awaiting t he r eport on its results. 
10 
TABLE I 
Number of Responses to the Questionnaires 
Population Nu.rnber of Number of Percentage of 
groupings communities responses responses 
1 2 3 4 
Group I 
3 0 0 
100-500 
Group II 
151 
500-10,000 
63 Lf-1.7 
Group III 
46 28 60.8 
10,000-2),000 
Group IV 
15 10 66.6 
25,000-50,000 
Group V 
8 6 71.l.t-
50,000-100,000 
Group VI 
7 6 85.7 
over 100,000 
Totals 230 113 49.1 
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Table I shm·rs the number or communi ties included in 
the survey according to population groupings and also 
reveals the number and percenta ge of responses to the 
qu estionnaires. 
The introduction to the questionnaire merely aslted 
for the name and position of the psrson answering the 
questionnaire, the name of the school, t he name of the tm·m 
or city iA!here employed, and t he population of the tov-m or 
city. Everyone responding to the questionnaire provided 
this information in full. 
Response to Question One, Question one ·vms dire cted 
to the music supervisor. The purpose vra s to determine h01.-r 
ma ny supervisors ,,1·ere engaged in directing some form of 
community music service. The ansiver ,,ras either yes or no 
and everyone responding t o the questionnaire checked one or 
the other. Forty-nine music supervisors indicate d that they 
v.rere active in directing some form of community music service. 
Sixty-four music supervisors ansvJered "no" to que stion one. 
Resnonse to Question Two. In vievr of the f act that 
. 
there vrould be many music supervisors answering "no 11 to 
question one because of one or more r ea sons, the mo st 
prevalent being lack of time , t he second question t•ras 
constructed exactly like the f irst, hmvever, its intent '\·Ta s 
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to determine vrhether there were other music educators in 
the community directing some form of community nru.sic service. 
Sixty-one music supervisors ansvmred ''yes 11 to question tHo. 
Fifty-tvm music supervisors ansv1 ered "no. 11 Several music 
supervisors inuicated tha t there vrere various church groups 
'\vhich combined for specia l programs but this vlaS usually 
dire cted by church leaders for church music projects and 
t herefore, it vra s not classified as being primarily a function 
of cmn:munity music servic e directed by the music educ e tor. 
Table II shm·rs the distribution of communi ties affording 
musical opportunitie s uncler ca pa ble leadership . 
Response to Question Three. 'I'vrenty types of 
community music services vTere listed Under question three and 
its intent was to determine hovl many of these services v.rere 
di r ected by music educators. Space vTas provided for 
audi tional services not menti.oned in t he questionnaire. 
'I'able III lists the t\:Jenty t ypes of community music services 
and inctica t es the number of music educators directing these 
groups a c cording to population groupings. 
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TABLE II 
Husic Educators as Directors of Some Form of 
Communitl Music Service 
Music Husic Educators 
Population Supervisors (not music supervisors) Totals groupings Non- Non-
Directors Directors Directors Directors 
1 2 3 4 5 6 
Group I 25 27 52 
500-10,000 38 36 74 
Group II 11 19 30 
10,000-25,000 17 9 26 
Group III 4 5 9 
25,000-50,000 6 5 11 
Group IV 4 4 8 
50,000-100 7000 2 2 4 
Group V 5 6 11 
over 100,000 1 0 1 
Totals 49 64 61 52 226 
TABLE III 14 
Community Music Services Directed by 
Music Educators 
Community 500- 10,000 25, 000 50,000 over 
Husic 10,000 25,000 50,000 100,000 100,000 Totals 
§er:lli~~~ fc~~la~1Qn ~I~~1ng~ 
1 2 3 4 5 6 7 
Community 14 9 4 4 6 37 Chorus 
Community 8 11 5 4 5 33 a;~;:~ll~:1:t~~ ommun1 y 10 3 1 1 1 16 i~D~ em s 8 5 1 3 4 21 Cl1oru~ 
Women's 5 7 1 3 3 19 
Parent-Teacher 8 3 0 2 0 13 S:llJfj D~ C.tt:CJl;!;lS Na ionality 2 . 1 1 1 1 6 ~i;uging ~J:Q~:us 
Community Opera 11 8 1 3 3 26 & 0Eeretta Projects 
Church Choir 18 5 4 3 2 32 Festivals 
Small ensembles- 11 
vocal & instrurnenta 7 0 7 3 34 
Concerts by 
outside artists 14 17 2 5 6 44 
Listening 
Grou:12s 4 2 0 2 3 11 
Adult Education 
Nusic Classes 1 2 2 J;. 3 12 (1) in 1istenin~ 
(2) theory classes 1 0 0 2 1 4 
(3) group lessons- 2 Eiano 2 voice 2 & etc. 3 0 2 2 9 
High School Alumni 
. Organizations 1 1 1 0 1 4 
t1~ Alu~i Chp;~;:us 
0 0 0 0 0 0 2 Alumni Or~b,e~;t;~;:~ 
(3) AluJnni Band 0 0 1 0 0 1 
Ivlothersingers 2 0 0 0 0 2 
Father singers 1 0 0 2 0 3 
other services 6 3 2 2 1 1!;. 
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Other services not listed in the questionnaire but 
indi cated by music supervisors as community music s ervices 
vJere: variety and minstrel sho\vS, musical comedy groups, 
scout singing, childrens community chorus, festival of 
arts--highlighting music and art, church orchestra, boys and 
girls scouts drum and bugle corps, ~erican Legion band, 
youth orchestra, and lectures and programs for afternoon 
study groups. 
From the 500-10,000 population grouping, t\venty music 
supervisors indicated no organized community music services 
in their community. From the 10,000-25,000 population 
grouping,' five musi c supervisors reported no activities. 
Three music supervisors in the 25,000-50,000 population 
grouping reported no organized community music services in 
their comrmmi ty. 
Response to Question Four. The objective for question 
four was to determine vrhat community agencies helped to 
promote the organization and development of community music 
within the community. T1·1elve community agencies -vrere listed 
and additional space was provided for any other co~munity 
agencies that vmre not mentioned in the questionnaire . 
Table IV indicat e s the number of community agencies that 
helped to foster and promote community music according to 
population groupings. 
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TABLE IV 
Community Agencies That Help to Promote the 
Organization and Development of Comn1unity Music 
Community 500 10,000 25,000 50,000 over 
Agencies 10,000 25,000 50,000 100,000 100,000 Totals Population Groupings 
1 2 3 4- 5 6 7 
Community Council 
or 0 1 0 0 0 1 
Community Chest 
Recrea tion 2 5 0 Association 1 3 11 
Local 16 Ne\..rspaper 11 2 1 2 32 
School 25 8 3 3 3 4-2 Department 
Chamber 2 5 3 0 0 10 o:f Commerce 
Men's Clubs 17 7 3 2 3 32 and Lodges 
Women's Clubs 12 9 1 1 2 25 
Parent-Teachers 18 9 1 2 3 33 Association 
Churches 33 10 3 2 4 52 
Colleges 4 2 1 0 2 9 
TO\v.rl 
7 4- 1 0 1 13 Departments 
Individual 
9 5 Business and 1 0 2 17 
I ndustrial Organizations 
Other agencies not listed in the questionnaire but 
indicated by music supervisors as commU11ity agencies were : 
library, preparatory schools, and musical societies. 
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Response to Question Five. Out of 113 communities 
ansvrering the questionnaire, only seven reported a cent ral 
organization vri thin the community (connnuni ty music society) 
from v!hich officers and committees are formed for uniting 
the \fhole community music program. In most of the seven 
cases, this "i.vas a nmv-ly .formed organization and -vras being 
developed for the first time. Hany of the music supervisors 
expressed their interest and concern over the advantages of 
having a central organization for formulating the entire 
conununi ty music program , hm..,ever, they expressed difficulty 
in the ability to understand the procedure for the development 
of such an organiza tion. 
Resnonse to Question Six. The objective of question 
six 1vas to determine how much if any accomplishment in the 
1-tay of community music was made in the to"'tm prior to the last 
several years. Fi.fty-nine music supervisors indicated that 
very little \vas accomplished. Thirty-eight music supervisors 
revealed that their communitie s had been successful with 
corrmrumity music programs prior to the last several years. 
Sixteen music supervisors ansi·lered, "I don't 1mow.'' 
• 
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TABLE V 
Community Husic Programs in the Communities of 
Ma ssachusetts Prior to 19!;.7 
500 10,000 25,000 50,000 over 
Responses 10,000 25,000 50,000 100,000 100,000 Totals 
Population groupings 
1 2 3 4 5 6 7 
No Accomplishments 
in community 
music 
36 1!;. prior to the 3 4 2 59 
last 
several years. 
Accomplishments 
in community 
music 17 12 5 2 2 38 prior to the 
last 
several years. 
No knovlledge 
by music 
supervisors 10 2 2 0 2 16 
concerning this 
subject. 
•rota1s 63 28 10 6 6 113 
19 
Report gn Cownents of Supervisors. The three most 
consistently mentioned coiDL~ents made on the questionnaire by 
music supervisors \•rere: 
(1) Due to l ack of f acilities 1·!i thin the town, 
people had to attend concerts or be part of a music group in 
another tmm away from their o-vm community. The l arger 
towns nearby had several community music groups vJhich 
provided membership as an outlet f or the people in the 
smaller outlying tovms. 
(2) Exposure to music from colleges and universities 
within or near the community eliminated any need for 
community organized music groups. The colleges and 
universities presented professional artists to the community 
as well as providing outstanding vocal and instrumental 
concerts f ree of charge to the public. This served as a 
source for exposing music constantly to the people in the 
community. 
(3) l'lusic sup ervisors indicctteu. almost unanimously, 
the problem of a heavy teaching load ~hich resulted in lack 
of time f or organizing worth while community music services. 
Financial compensa tion was li t tle, if any at all, for the 
music supervisor's services in the community. It wa s 
recommended that the instruction of dramatics and music in 
the comm~mity should be the responsibility of the recrea tion 
department. 
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Due to geographical location and financial status 
of some of the communities, musical activities 'I.·Tere almost 
i mpossible to organize. lv1any of the smaller tmms depended 
on the churches to provide community music services and this 
was usually under the leadership of a church director of 
music for church pr ojects.l Lack of interest, poor attendance, 
I 
and the impossibility for people to find time to rehearse, 
caused many of' the smaller tmms to disband any community 
music activities. To many of the supervisors, it was 
considered a financial problem to have professional music 
groups perform in their community. In one of the l arger 
tovms, the music supervisor revealed that his high school 
tended to lean so heavily tovrard academic education, that 
most of the musical minded students went away to college 
after graduation. Another general problem vras that many of 
the music supervisors live m,ray from the tm·m vrhere they're 
employed and as a result, they don't have close contact \·Jith 
the musical resources from that tovm. 
linfra p. 52. 
Chapter III. INTERPilliTATION OF THE 
QUESTIONNAIRE RESUL'rS 
The purpose of this chapter is to analyze and treat 
the t abulations o:r the responses to the i ndividual questions 
from the questio~~aire. All the results of the questionnaire 
responses \'Tere tabulated and set up in tabl es for study and 
analysis. The questionnaire proved to be an effective 
instrument, as judged by the number of responses. Forty-nine 
and one per cent of the questio~Daires sent to supervisors 
were returned. The questionnaire explained the purpose of 
the survey and the information desired Ydth any other 
suggestions or remarks vrhich mi ght be of aid . It 1-ra s 
constructed simply and understandably so as not t o take too 
much of the person's time in ansvrering it. The music 
supervisors anS\'Tering the questionnaires ·Here most cooperative 
in submitting the information requested . It is assumed that 
the reasons f or such a large response l•lere that the questions 
\-rere so fevr and so easy to ans1..rer, and that the sm."'vey 1•Tas 
felt to be needed by all \•rho participated in it. 
Analysis and Treatment of the Data. As a result of 
the survey, the follmving conclusions \·rere dra,m: 
(1) 11-9 music su.pervisors of the 113 communities 
surveyed are directors in some form of community music 
service. 
(2) 61 music educators (not music supervisors) 
~>Ti thin the communi ties of the 113 communi ties surveyed are 
directors in some f orm of community music service. 
·(3) Of 113 com1mxnities surveyed, 
37 communities have community choruses. 
33 communities have community orchestras. 
16 communities have community bands. 
21 communities have Men 1 s Choruses. 
19 co~~unities have Women's Choruses. 
13 com~unities have Parent-Teacher singing groups. 
6 communities have nationality singing groups. 
26 communities have community opera and operetta 
projects. 
32 communities have church choir festivals. 
34- communities have small ensembles-vocal and 
instrumental. 
Ll-4 communities have concerts by outside artists. 
11 communi t i es have listening groups. 
12 communities have Adult Education classes-(1) in 
listening. 
4 communities have Adult Education cla sse s-(2) in 
theory. 
9 communities have group instruction-piano, voice, 
and etc. 
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l .. com.rntmi ties have High School Alumni Choruses. 
1 community has an Alumni Band. 
2 communitie s have mothersingers. 
3 communities have fathersingers. 
(4) These community music services were organized 
and developed in the community by the following community 
agencies: 
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The Community Council or Community Chest in only one 
community. 
The local nei.•TSpapers in 32 communities. 
The school department in 42 communities. 
The Chamber of Commerce i n 10 communities. 
The Men 1 s Clubs and Lodges in 32 cor~unities. 
The Women 's Clubs in 25 communities. 
The Parent-Teachers Association in 33 corr~unities. 
The churches in 52 communities. 
The colleges in 9 communities. 
The tm·m departments i n 13 communi ties. 
The individual business and i ndustrial organizations 
in 17 communities. 
Of 113 communi t ies surveyed, only seven reported a 
central organiza t ion ivi thin the community (community music 
society) from \vhich off icers and com.'Tii ttees are formed for 
uniting the vrhole community music program. 
Of 113 communities surveyed, 38 communities had 
community music programs prior to the l a st several years. 
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The reasons offered by teachers for lack of conummi ty 
music -vrere : 
music . 
(1) general lack of leadership to stir up interest. 
(2) lack of a coordinat ed activity program including 
(3) laclt of nece ssary time for leading or participating 
in the community music groups. 
(4) the proximity of larger tmms and cities that 
offer better opportunities in music discourages the 
organization of more local groups. 
(5) the lack of instrumental teachers vrithin the 
com..muni ties . 
In curriculum planning and scheduling , the 
administrators have crm.;ded the music supervisors and 
teachers for time and forced them to compete to their 
disadvanta ge 1-ri th all sorts of curricular and extra-curricular 
activities. 
Community music organi za tions not connected vith the 
schools are found in both rural and urban communities. They 
range from small to large in size and from simple to compl ex 
in organization. 
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It is evident that there is still much to be done if 
the v.rork of the music educators in the schools is to attain 
anywhere near maximum fruitfulness through continuing 
experiences for students after their school days are over. 
Geographical differences, local conditions and 
problems, and various other factors, including background 
and tra dition, exert considerable influence on types and 
extent of musical activities; urban ancl rural centers reflect 
varying needs and opportu_nities. 
Hany cor.r..muni ties are developing music activities for 
amateurs. In many more, t here is interest in such a program, 
but progress is slow for lack of a plan to coordinate the 
forces and leadership. Community Music Councils, .properly 
organized, supply the frame~:mrlc needed in such ca ses and 
utilize the lea dershi p that is available in every community. 
This study should be of service to music educators 
because it give s a broad outlook on the present conditions 
existing in the communities of Hassachusetts. Nuch essential 
information on the music educator in the communities of 
Massachusetts has been revealed and such information ·1:Till help 
to establish, develop, or consider the need for community 
music in every community. 
Chapter IV. FOST.t!.rRING, PROHOTING, AND ORGANIZING 
COW~uNITY 11USIC ACTIVITIES 
Musica l experiences in the school, if i:rorth lvhile for 
the values brought to the individual in school days, will 
become even more vrorth-I:J'hile tb.rough the contribution the 
individual ma~:;:es to himself, his family, and to the life of 
the community after he takes up the responsibility of adult 
citizenship. This does not mean that every musi c pupil in 
the school is expected to continue through his entire life 
as a player or a singer. What he does \vi th the skills he 
may have obtained, and t he appreciation for music he may 
have developed, ~dll depend altogether upon his own interest 
and aptitude and the opportunity he himself helps create. 
He may be content to f inish his life as a patron of music. 
If he has learned hovr to be an intelligent listener, he ~.~rill 
not only receive continuing benefits from hi s school experiences 
1-li th music, but he vrill be a leavening influence for the 
entire commm1ity. 
The primary job of the school music educator is to 
teach and guide and to help make music an important living 
factor in the general program of education. Nu~d c educators 
also prepare young people to become active influences for 
music in their communities. The student vdll make this 
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contribution if he can have t he maximum opporttmi ty for his 
mm enjoyment of the musical res01..1rces he ,,ras helped to 
develop \·ri thin himself by his experiences in school. 
Participa tion in the performance of music eliminates, 
or minimizes, the consciousness of difference s in religious 
creed, political faith, economic status, social position, 
or age. From the social standpoint, music is an ideal 
common medium since boys, men, girls, and 1•tomen, may 
separately or in any combination, join in singing or playing. 
Objectives and Aims. It is generally accepted that 
the school music teacher is called upon for services \·rhich 
are beyond the requirements of the school curriculum. This 
fact, through the misconstruing of principles involved, has 
made it appear that the reason so many school music teachers 
are i mmersed in cormnunity service is because t hey feel t hey 
must continually be ttselling'' themselves and the school 
music program to their communities. Perhaps t here ,.,vas some 
basis for such an assumption in days gone by . Hovrever, not 
since the time of Lovrell Ha son ha s it been di fficul t to 
11 sell 11 to parents, or educators of vision, the idea that 
every child is entitled to a reasonable amotmt of musical 
experience during his school days ancJ at public expense. 
The truth is that the contemporary music educator 
realizes he can secure the most permanent good and the 
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best ultimate results in the musi c education program by 
cooperating in the over-all musi cal activi ties of his 
community. To t he modern music educator, there is no 
dividing line betvreen the classroom and the community, so 
far as musi cal affairs are concerned, because people in the 
corn..rnuni ty and people 1-vho are still in t he schools share and 
share alike in opportunities to listen and to participate--
if a music program is so set up that this is possible . The 
development has been such in many communities that there 
no1:1 is a pparent need :t'or addi tion<:1l leadership. Thus it is 
that 1:.re see in some of the com.Jluni ties , through the 
development of local music-sponsering groups, music councils 
or similar associations, the emplo:yment of leaders ~:rho are 
paid from contributed funds and, in some cases, from tax 
funds or partly from tax funds. 
There are co:Jmuni ties i.n t he country vrhich already 
have sensed the great significance of music in adult 
education and they have gone so far as to provi de public 
funds fr om taxes for this ·vrork. All over the country, 
citi es are appropriating certain fund s for recreational 
activities and music is a part of these activities. It 
should be possible for city recreational boards and public 
school trustees to get together and bet\'leen them · engage 
skilled leaders vrho could divide their services bet'I.-J"een 
adult musical organizations composed l argely o :t' school 
graduates and community organizations. 
29 
The music program of the public schools has undergone 
some criticism from educators on the ground that little or 
no provision has been made to insure the continuance of the 
students 1 musical endeavors after graduation. The l•fusic 
Supervi sors National Conf erence adopted the following 
resolution in 1933: 
• • • that we encourage and develop particularly all 
forms of musical interest and pr actice that tend to 
restore the use of music to the home and neigh£orhood 
lif'e as a re\'l'a.rding activity for daily living. 
The music educator is increasingly concerning himself 
1·ri th the whole of life , not a single isolated portion of it. 
This f urnishes practical means of tying together school and 
community interests. Husic ma1\:es a unique contribution 
through t he integr ation of school and conm.runi ty. 
Community music serves as a stimulus to the student. 
It not only affords a me ans of using special talent to good 
advantage, bef ore as 'l'i e.ll as after graduation, but it acts as 
a strong incentive tmvard acquiring :further sldll. 
1Music Supervi sors Nat i onal Conf erence, Yearbook, 
Chicago, 1933, p. 320. 
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Helen Ide Norse has spoken appropriate -vmrds on this 
subject: 
The PO\·rer of musi c vre may not have found, but it is 
there just as much as electricity \vas ever-present long 
before it w·a s discovered and harnessed, and just as there 
is an unseen spiritual resource all about us and in us, 
\•rai ting to be tapped. Ny plea is i'or more music to meet 
the varying needs of everyone.2 
In this time of stress and uncertainty ;:J nd -vrith the 
vro.rld situa tion 1;-reighing on many hearts and minds, musi c is 
more than every needed to give sorely needed emotional relief 
and spiritual strength. Husic educators must rise to the 
challenge of making music available to t hose "'rho need it and 
vrant it. Augustus D. Zanzig vrrote the follo-vring inspiring 
1-rords Gt the time of the great depres s ion but just a s 
appropriate today: 
It is nm.·r, during this period of ques-c:LOning and 
social rebuilding, th8t more and more peopl e should be 
finding delight in beauty, craftmanship, friendliness , 
vrhole-hearted and self-t·orgetful activity, and the other 
fine feelings and attitudes that are the essence of good 
musical eXl)ression. Let these be the values that make 
life vrorth I<Jhile. Let these be seen to be really -vrorth 
striving for •••• ~le \Jill have to continue to have other 
motives than the desire for a big income to ltee p the 
spiri t kindled and the mind alert. In addition to 
supplying motives '\·Ti thin itself for a lifetime of 
interesting recreational activity, music, perhaps more 
than anything else, can help in bringing about the change 
of heart that is needed . Of all the "daughters of 
enthusiasm, 11 as Emerson called the arts, music is more 
capable of strengthening \·rhatever tendency the individual 
may have to prize human and social values above materi a l 
and selfish ones , and expression above possession.3 
2Helen Ide l-1orse, ttHusic in School and Home , u :r·usic 
Educators Journal, Nay, 1937, p. 32. 
3Augustus D. Zanzig, "A Great Need and a Great 
Opportunity,u Husic Supervisors .Journal, November, 1932, p. 18. 
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The music educ ator must accept an i mportant part of 
the responsibility for a communi ty-vlide music program. As 
reported from an article in the Music Educators Journal: 
He must be a smart person, one i·ri th ideals, yet 
endOi•red ui th a sense of practicality and the realization 
that progress, if safe and se.und, is usually marked in 
terms of decades, not years. · 
Interest and Assistance. An interest in com!nunity 
mu.sic tends to broaden and develop the capa cities of the 
music educator. The director is throvm into a nei·T si tuC~tion 
which in itself is a chElllenge both to character and 
musicianship. He gains a personal joy and satisfaction in 
being able to be of some service to others. 
For an effective co!rrnmni ty music program, there must 
be a definite program in the school it self \.vhich may be 
depended upon to furnish trained material f or community 
organizations; the schools should encourage chamber mu sic as 
the type of musical activity ·vJhich uill most rea dily carry 
over into home life; the corr~u11ity itself must provide 
opportunitie s i-Jhich '•Till insure the cont inuance of int ere s t 
upon the part o1' those de siring further musical activity 
than the school itself affords. 
The community itself should lend sup}lort and manifest 
an interest in music. A lively program in the school should 
serve to stimulate civic i nterest. 
lt-"A Symposium, Nusic for Everybody, 11 Husic Educators 
Journal, June-July, 1950, p. 15. 
In the com1·nuni ty '\vhere there are no civic music 
activities, the music educator should survey the needs, 
abiliti es, and opportunities vrithin the commtmity. He 
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should take the initiative in organizing activities that are 
needed and in cond_ucting them, i.f asked to do so. Peter l•f. 
Dykema has said that: 
• • • there should be more and better musical 
activities f or all people. It ought to be possible to 
have f i ner concerts to 1'-l'hich people 11ill listen more 
intelligently and appreciatively. There should. be many 
opportunities for singing and playing by individuals in 
large and small groups 1:1i th ~he -vrork of higher quality 
than ue have had heretofore.:! 
Another music educator, Joseph E. Maddy, has spoken 
vtlth authority on the importance of the music educator's 
responsibility in creating musical op portunities for the 
comm1J,I1ity. 
Because of the fact that music education provides 
such a splendid fo"Lmdation for lifelong enj oyment in 
music as an avocation or hobby and because of the highly 
desirable social benefits accruing fr om participation in 
group activitie s in music, ·t.-re, as music educ8tors, should 
consider it our cl.uty actively to f oster and promote 
programs of community music activities in every city, 
tovm, and village in the United States. Why are such 
organizations so scarce in our co1-mtry? Why are there 
none in your community or mine? Are \Ire too busy? No, 
the successful music educators are those who find the 
time; in reality, they make time to guide music in the 
social life, 6as well as the civic life, of their communi ties. 
5Peter \v. Dykema, "Nusic in Co111..muni ty Life, 11 !ifusic 
Educators Journal, March, 1931;-. p. 311-. 
6Joseph E. Naddy, 11The Conference and Iviusic in Social 
Life, 11 Nusic Educators National Conference Yearbook, 1938. p. 161. 
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In the minority of COlTl.!lltmi ties 1vhere a sound program 
of community music is well established, the music educator 
s hould not impose himself upon the program , but at the same 
time, he should offer his assistance in :furthering the 
progress of the established activities and in organizing 
nei.f activities. He should shovr a continuous and sincere 
interest in the cormnuni ty music enterprises and should 
pal,ticipate in them in one way or another l:ri thin the limits 
of his available time. There is t he danger that a music 
educator may become so involved in community activities 
that his ic;rork in the schools >:rill suffer. This coes not 
often happen, especially if the music educator is 
discriminating and efficient in the use of his time. Even 
if the music teacher is over-crowded 1,ri th school "'.vork, he 
should at least knm·r vrha t is going on in the com..rnuni ty and 
be acquainted '\vi th those 1.•rho are lea:ding the music activities. 
He need not actually conduct a group or hold office, but he 
should at least occasionally attend rehearsals of community 
groups and evidence his interest and support. He should 
keep his students i nformed about \·That is going on in CO!DJl.lunity 
music and '\vhat their opportunities vJil l be upon graduation. 
He should invite leaders of the community groups to speak to 
his students \•rho are about to graduate and enlist their 
interest and participation. He should keep the con~unity 
groups informed of vrhat is going on in the school and ·what 
potential material \·Till later be available for the community 
groups. The music educator should coordinate the music of 
the school vri th the music of the community by making the 
student's experience of music in school so vital and so 
enjoyable that he vlill seek its continuance throughout life. 
Coordination should also be carried out by the over-all and 
long-term planning of the school music program so that it 
will guide the students 1dth the maximum efficiency and 
effectiveness into the community music organizations. In 
his participation in commLUlity music, the music educator 
should strive for the development of the same educational 
values f or 1.vhich he vrorks in the school. He should strive 
to make connnuni ty music an example of vrholesome social 
relationships, 'l;·rith members of the community coopera ting 
LUlselfishly together in a vtOrthy civic enterprise. He should 
strive constantly for t he m~intenance of high standards in 
the selection and rendi t ion of music. He should try to 
cultivate and educate the musical tastes of the people, not 
hastily or officiously, but by the gradual improvement of 
materials. The community 'I.·Jill looh:: to him as their leader 
in musical taste and judgement. 
Of course, the wide use of good music depends upon 
enlightened musical leadership to bring abo~t an 
understanding and love of better materials. 
7\villem van de Viall, ~ Husic of the People, American 
Associ ation for Adult Education, New York, 1938, p. 115. 
All music educators, regardless of vlhat community 
situations or circumstances they may find themselves in; 
should consider the f'ollovring \>Tords by Hayme E . Irons: 
Are \·Te o pening any opportunities to young leaving 
school to continue their music interests and skills in 
comrauni ty music projects? Are 'ltle making any provision 
for parents to revive an earli er interest in music and 
to continue, in home life and leisure hours, some forms 
of musi cal activity designed to give pleasure and 
educ ationa l development? Are ''Te seeing our job as 
confined to school and schoo~ hours only, or are we 
extending the benefits of music to the co~~unity as 
vTell? Hi thout question '\•Te have a waiting and 1·1il ling 
public---vlilling to enter into any sort of project that 
may promise personal pleasure and development, and 
1·rai ting only for someone to start such a project and 
direct its activities. 
In providing our young people \·Ti th a means f or the 
continuance of musica l sl-dlls begun during school life, 
we add much to the educational and cultural life of our 
O\vn communities, thus helping our teaching to function 
in a highly practical way. Neither our influence nor 
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our efforts can be confined to the school alone. VIe Bre 
a part of the community 's educational forces and 1:re must 
make that part -vmrthy of our chosen medium . f'hen \·.te 
shall have 1nade ou r contribution to the type of education 
1.,rhich functions at once in better and happier living. 8 
Personal Satisfaction. 'vvhClt may a music educator 
rea sonably be expected to add to an already heavy s chedule 
of' in-school "~:rork in order to make his program function in 
the community? This is in reference to such activities as 
effect an entire community and ,,rhi ch ar e open to membership 
from those qualified to participate in the activity program 
of the group. Among such could be mentioned the organizations 
8Hayme E. Irons, 11 Let .Parents Sing Too," Music 
Educators Journal, Harch, 1936, p. 43. 
, ' 
listed on Table III.9 Organization plans, size of groups, 
meeting place , activity program, membership restrictions 
(if any) , financial management and any other plans are 
entirely up to the director a~d the group or their 
representatives, but all of these matters can be \mrked. out 
in keeping ·Hi th t;he general school policy and to the 
satisfaction of all if t he director is capable of furnishing 
the necessary leadershi p and has the desire to extend the 
range of' influence and activity of his department. 
\·lhy add such an unremunerative task to an already 
heavy load? What is to be gained? \'lhy bother? This is a 
. time ·vrhen the spirit of service or doing for others ·~:ri thout 
thought of personal recompense is finding many an outlet in 
everyday life. There really is a unique pleasure in 
rendering such service ,,rhen good is accomplished. The 
ultimate revrard is the joy and satisfaction which come as 
natural by-products of vrell-doing. There is a feeling of 
persona l and civic pride in being able to help supply 
cultural and educative opportunities for adults in the 
community. Neeting for regular rehearsals and accomplishing 
results that are musically satisfying, these community 
musical groups contribute unstintedly to the pleasure and 
profit of the community as a i.vhole. Constant demands come 
for their services and they become an enriching f orce in 
9supra, p. 17. 
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co~nunity life. There grows up a fine friendliness among 
the members o1· these groups, tending to break dmm. any 
feelings of rivalry or misunderstanding between factions 
represented. Such a group can help mold public opinion in 
favor of all things cultural , even though not designed to be 
propagandistic in nature . I n fact, the success of any such 
ci ty-\vide group depends upon building a unity o1· spirit in 
interpretation of the music performed regardless of 
differences in cultural opportunities, religion , politics, 
or worldly possessions. These community groups become strong 
supporters of vrorth-vrhile musical events, and the promoters 
of musical advantages '\•Thich raise the musical standards in 
the cownunity. Furthermore, they back the school music 
department, patronize the school music performances, and 
increase interest in all good musical activities for adults 
and children alike. Private music teachers report less 
difficulty in getting students to practice since mother and 
.father also go regularly to r ehearsals . Parents and patrons 
interested in musical performance themselves marvel at and 
guard jealously the music opportunities offered their 
children in school. 
There are important gains in commlllLity music work 
such as 1-rarm, personal friendships, contacts with "';•Torth-while 
people, evident grovnh in the appreciation of better music, 
support of musical projects, response to the finer points of 
interpreta tion r eve alin g a beauty t hat is ne\·t and gr a tif ying 
t o i ndividual and group alike. Young people fres h from 
school "~:re lcome t he chance to continue their interest and 
a bili t i e s in mu s ic. Older people 1.-rb.o se t a lent s have b e en 
sidetrack ed by ne\ver but less satisfying i n terests return to 
pursue their study of music v.Ji th rene-vred zest. People 1·rhose 
cares hav e v eighed heavily , or ,,rhose opportunities f or 
cultura l deve lopment have been meager, begin to change their 
a ttitude tovrard life vrhen influenced by this ne"~r! or rene1.·red 
conta ct 1tritb. music. These are satisfacti on s that cam"lot be 
bought. No other re1.vard is needed than to see t hese busy 
parents and patrons, the s e talented young people, t hese 
too-leisurely adults, or whoever composes t he gr oup, .·vrorking 
together to achieve beauty. No matter hm·r tired they ma y be 
from t he car e s of the home, t he \'lorries of a distur bed 
bu sines s v.rorlc1, or irksome unemployment, their unity of 
effort brings a uni t ied feeling . They laugh and s ing; they 
play and become rested ; t hey go out re-crea ted; joyous and 
happy. Meam·rhi le, the director glows vii th t he s a tisfaction 
of s ervice to t hose VThose help he needs and 1-rho in turn need 
what he can offer to them in inspired leadership. 
In thus exten di ng the work into the community, even 
though the music educator handles only one of the many 
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groups -vrhich. possibly could be formed, he has not only 
met an obligation but has grasped an opportunity to promote 
the cause of music for and 1.vi th a ·t-rai ting Pf!rent-patron 
public. 
Visitation. One of the better 1·rays to promote the best 
inte_~ests of the music teacher is to lcnovJ the key people of 
the community i.·J'ell Emd f avorably. It is not difficult to 
find out vrho they are and to seek their acquaintance. As 
a rule, they are pleased to note any demonstration of interest 
in them and quite often, the music director is repaid fo r 
any effort he may have expended. 
Kno-vr personally as many people in your co1mnuni ty as 
possible . Concentrate on their names so that you can 
greet them in a friendly, interested manner i.vhenever 
the occasion arises. Every person likes the sound of 
his o-vm name. There is no better music to his ears.lO 
The average music director 1.·.rill probably say that 
he has no time for such visiting if he is to do \'Tell the 
'\·mrl~ for vThich he has been employed. However, the matter is 
i mportant enough that he should find or make the time for it~ 
A good thing to remember is that m9my ,,·rho do not 
attend concerts may become int erested in them through the 
personal cont acts made by the music educator. According 
to Hr . Harper, friendly comment is a valuable form of 
advertising and creating good '\·Till. 
lOsylvan Donald Ward, The Instrumental Director's 
Handbook, Rubank Inc., Chicago, 1940, p. 83. 
Those -vrho are unabl e to come to any concert or 
program may still speak a good v.rord to others i·.rho · do . 
Sooner or later, the school musi cal organizations must 
a sk support, f inal'lcial or moral, f rom the public '\-Thich 
\nll involve big effor t and sacrifice on t he part of the 
ci ·~izens involved. At such t i mes , it is likely to be 
good i·Till crea t ed long before vJhich vrill tell t b.e story .11 
College cou~ses in education are stressing visita tion 
more and more. Some schools r equix·e teachers to visit the 
students i n their homes a t l eas t once during the year, and , 
in some instances, to make formal reports. 'I' he music 
t eacher should remembel"' t ha t t he mor e people he kno-vrs , the 
more propitious \<Till be t he reception of his product. 
Theref ore, i t behooves t he music director to make 
all the f riends possible , even if it means some inconvenience 
for hi m. It would seem profitable to visit and l earn to 
know t he key people of the community ; it should pay to learn 
something about the various businesses of others f or 
conversational purposes and for better human understanding. 
Essential Ne eds. The music educator should consider 
the various community musi c groups as part of his work . 
This means that the musi c teacher vJill connect hims elf 
directly i:Ti th the affairs uhi ch t he community is spon s ering . 
It is fair to expect to give as one r eceives, and the 
community may expect cooperati on from the music educator if 
llJames c. Haryer , liit Pays to Advertise, 11 The School 
Husician, April 1940, Vol. II, No. 8 , p. 10. 
ltl 
he expects to receive t he same f rom them. A music teacher 
is better qualifi ed to fill his place in the community if he 
is a vrell-educated man of broad general interests. It is 
better f or the con1muni ty as a -vrhole for its musi c teacher to 
be a \..fell-rounded citizen, 'l.•rl th special prof essionalized 
trai ning and experience , than to be a lopsided musician. 
Personality. ·rhe development of' a good personality 
is probably the greate s t a sset that anyone in public lif e 
can have, other than a good fo·undation for the \Wrk at hand. 
It is not only tlle natural tt1ing for the public to be more 
favora bl e tmmrd the smiling, good-natured , vtell-dressed, 
ef ficient teacher. Work is more pleasant and subs t antially 
improved when the director can be at ea se in any group. 
Also, fluent speech on the platform, or go od conversational 
ability in any group · is a vrorth-while asset. Cubberley said: 
In teaching , as in medicine, lav-r, and many forms of 
business, personality also is a very important item in 
the equipment for success. There are some persons of 
such i nferior personality tha t they ought not to try to 
teach, Those ,,rho are heavy , impassive , crude, small-
souled, mean, insincere, cm·rardly, untruthful, unfair, 
e gotistical, blase , or sadly afflicted vTith what is 
often spoken of as an "inferiority comp!~x , 11 are not 
likely to succeed as tea chers anY'I.·there. 
Although many of' the personality traits are molded in 
early life, nevertheless, it is possible to i mprove one's 
personality. 
l2El'l.·rood P. Cubberly, An Introduction To The Study 
Of Education AD£. To Tea ching, Cambridge: The Riverside Pre ss, 
Houghton Hifflin Co., 1925, p. 138. 
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\ie can also study to improve our manner and manners, 
our ivalk and posture, and our ease of approach and 
control. Neatness in dress, and a good enunciation and 
voice can be made habitual by proper training. The 
qualities of sympathy, sincerity, loyalty, courage, and 
leadership axe all cap9ble of development by proper 
exercise and training.l3 
The personal appearance aspect of personality should 
not be overlooked. Those 1>1ho are i•Tell attired and yet not 
overdressed, have a better chance to command community 
respect and attention. However, attiring in a freakish 
manner stands a good chance to dra'\v more jeers than cheers; 
and the loss of prestige i·Tith such tactics vTill, more than 
likely, deaden chances for community success. 
It is not intended to say that one should dress 
lavishly but in keeping i•Ti th common standards. Neatness in 
personal appearance is always a vital factor. 
Friendliness is another important element in personality. 
A pat on the back, a handshake, or a broad smile, axe ivays 
of enhancing the chances of community support and goodwill. 
It is vrell to have a good "rord for all and, by all means, 
never to shun or fail to notice anyone even though he is not 
particularly likeable. It is an excellent idea for the 
director to try to be the model for the student and others 
'\vho observe him, in such a vTaY that the observer might say, 
ur hope to be like my music teacher some day. I think 
l3Ibid., p. 14-o. 
he has the most pleasing personality and the nicest \.Jay of 
doing things." 
Leadership. Not only should music educators be 
concerned ·Hith the importance of community music in their 
vrork, but each music educator should realize that he is the 
one in the community \vho is probably best qualified to 
conduct civic music enterprises. He has been trained and 
has had experience vri thin the schools in the organization 
and conducting of a variety of music activities. He is 
presumably convinced of the social and cultural values that 
are gained from participation in music. The community 
naturally looks to him for musical leadership. One music 
educator has expressed this thought in the follovling vray: 
The music supervisor, teacher, or director has felt · 
himself to be something of a public servant ever since 
music \vas first introduced into the schools of this 
country. School officials and a large portion of the 
public have expected him, like the minister and doctor, 
to contribute generously of his time, strength, and 
talent to the community.lLt-
In the follovling statement, Theodore F. Normann gives 
authority to the opinion that the music educator is the 
person to turn to for leadership in community music: 
There must be provided a directing force and 
initiative vlhich vlill insure the fruition of the musical 
forces so carefully nurtured in the elementary and 
secondary schools. 
lLt-Grace 0. Eilert, "The Husic Educator and the 
Community,u 11usic Educators Journal, October-November, 
194-0, p. 17. 
By virtue of his training and experience, his 
intimate lmmvledge of the abilities of both students 
and alumni, his freedom from the need of personal 
aggrandizement, the teacher of music in the public 
schools is particularly \·Tell fitted to assume active 
leadership i n t he musical affairs of the communi t y. In 
most conununi ties, -vrhether large or small, in which there 
is a \vell-planned music program, -vre find that most of the 
credit for its success can be traced directly to the 
active cooperation or the local supervisor of music. 
\'le are on the threshold of a great national 
recognition of the necessary part music plays in our 
home and civic life. In this musical renaissance, the 
music educator vrho -vmrks in the public schools cmmot 
afr ord to ignore the natiom.ride recognition f or the need 
of a. 1-ridespread development in adult education. This 
field is practically limitless in its possibilities and 
one in which the music educator can find an invaluable 
aid to"~:lalg the vi tali zing of his ent ire educational 
program. 
In the last analysis, the community is the body to 
-vrhich the music educator is ultimately responsible and he 
should keep its ultimate 1iTelfare in mind. Jhether the 
comrn1.:mi ty \•rill support or fail to support his school music 
program 'Hill depend to a large extent on whether or not the 
communi ty itself is interested and active in music. The 
music educator 1.fill find that as the community becomes more 
interested in music, music in t he school vrill improve. If 
there are music activities in the community, there will be 
more and better music activities in the school. Thus it is 
seen that the school and the comram1ity are inseparably 
related and it is folly to attempt to divorce the one from 
15Theodore F. Hormann, "Community Projects in Husic," 
Nusic Educators Journal, March, 1939, p •. 33. 
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the other. A good school program is dependent upon a good 
community program, and by the same token, a good community 
program is dependent upon a good school program. 
The conducting of community music activities requires 
a combina tion of abilities similar to the abilities necessary 
for success in school \vork. A successful vrorker in com..rnuni ty 
music may have not only the requisite musicianship but he 
must possess the necessary personal qualities. He must be 
able to get along 1·Ji th other people; he must have faith in 
the people of his community; he must enjoy 1.rorking 1·li th them 
in community enterprises; he must be acquainted 1·ri th the 
methods of organizing community groups; and he must certainly 
have an ardent enthusiasm for the cause of community music. 
Ralph A. Patton has made a clear and forceful 
statement regarding the qualities of leadership essential to 
a successful co!llmunity music program. 
Husic is one of the great common denominators in 
civic life, and those responsible for its furtherance 
should see to it that the latent forces and tmtapped 
sources of musical talent are utilized. 
Here is indicated one of the primary requirements--
a factor vii thout \·rhich no community .enterprise of a 
musical nature can possibly be successful. That is the 
inspiration and guidance of someone 11ith proven mus~cal 
ability, vri th musical vision that reaches beyond the 
borders of sect and creedi Iilith a devotion to musical 
ideals that is utterly se fless, and with a zeal for 
\>fork in the accomplishment of the goal desired that is 
little short of fanatical. He must recognize the 
universality of music and must be vrilling to sink all 
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individual aggrandizement in the bottomless pit of the 
good of the \-Thole. For this type of musical leadership 
the comr.1uni ty may \ve1161ook to the music staff of the schools and colleges. 
Type§. of Community Husic Activities. In suggesting 
music activities '1i!hich should be established as commi ty 
enterprises, a restriction will be made to those activities 
1.vhich dra\v their membership from the community as a vJhole 
and 1rJhich do not represent any one class or group. Such 
music activities should be entirely democratic, non-political, 
and interdenominational. Only then can they be considered 
11 conmunitytt activities, in the best sense of the term. Of 
course it is the music educator's preogative to engage in 
church music, but even this type of ,,rork cannot be said to 
fulfill the needs of the community as a vlhole. In this 
connection, the main concern vTill be only 1:Ti th those music 
activities through vrhich the music educator can make a 
contribution to the vrhole com."11tmity. 
A comprehensive program of community music in any one 
community should include as many of the follovdng activities 
as the size and musical potential of that community can 
absorb: 
1. Cownunity Chorus--open to everyone in the 
community. No "try-outsn or other restrictions should 
apply to this chorus, as they might to the more specialized 
16Ralph A. Patton, ".Mobilizing the Co:mm:w.1.i ty Choral 
Forces," Jviusic SUpervisors .Journal, November, 1932, p. 14. 
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groups. This is the type of organization '~•Jhich should ap peal 
to all tho.se vrho enjoy choral singing, vrhether they have 
good voices or not. This type of activity should be the one 
most readily and easily established in the community, as there 
is almost ahvays a considerable number of people .,.,ri thin the 
community \·Tho enjoy such an activity and they need little 
skill to participate in it. 
2. Community Orchestra--open to everyone in the 
community vrho can meet the requirements in skill. There 
should be try-outs of some 1dnd in order to assure the level 
of performance vrhich may reasonably be expected. It l·muld 
be unfair to the skilled members to accept a per son I·Ti th 
very l ittle or inadequate skill . A second orchestra could 
be formed if there are enough pe ople available vlho are not 
proricient enough to play in t he f irst orchestra. 
3. Community Band--open t o everyone in the community, 
'ltTi th the same conditions as those prevailing in the 
orchestra . If the demand lmrrants it, there could be a 
second band of less skilled players. 
4. Hen's shorus or glee club--open to all men in the 
conununity. Try-outs may be held in order to limit the size 
of the group to a '\vorkable number and to keep out those vrho 
are musically deficient. 
5. Women's chorus--organized in a manner similar to 
the men's chorus. 
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6. Parent-Teacher Association singing groups . 
7. 3ationality groups or singers. 
8. Con~unity opera and operetta projects, combining 
other groups . 
9. Church choir festivals--church choirs vii thin the 
community combining for festivals on ap pro priate occasions, 
religious and patriotic. 
10. Church choirs--open to qualified wenbers in the 
church. :Hany efforts have been made recently to attract 
ym .. mg people to join chtli'ch choirs. Several of the largest 
Protestant churches have created a position knmm as the 
Minister of Music. The person holding this position is 
res ponsible for all of the musical activities in the church. 
It is a very important and exacting position. His duties 
exist not only in improving and extending the musical 
activities of the church but also in strengthening the 
religious life of those taking part . The Hinister of Music 
is expected and prepared to give individual vocal lessons 
to members of his choir. · Careful attention is given to the 
high school voice by these church musicians. Such service 
certainly promotes the director in community esteem and 
provides a means of further training for school music pupils 
after they have graduated . 
11. Small ensembles: 
A. Vocal--quartets, double quartets, octets, 
madrigal groups , and other combinations f or 
men alone, 1:10men alone, or mixed groups . 
B. Instrumental and chamber music groups--string 
quartets, \vood-vrind combinations, brass 
quartets , and other combinations. 
12. Concerts by outside artists. 
13. Listening groups--informal groups \vho gather in 
each other's homes to listen to and enjoy phonograph or 
radio performances of great music. The members should pool 
-
the use of their records, scores, books, ruLd other useful 
material. 
14. Adult Education Husic Classes: 
A. Class in listening or music appreciation. 
Conducted by the school department on a 
formal basis, this class \·rould be more 
thorough and penetrating in its study of 
music appreciation than the informal 
listening groups. 
B. Theory Class--for the study of the rudiments 
of music, harm.ony, elementary composition, 
sight-reading , and other technical aspects 
of music. 
c. Group instruction in piano, voice, and basic 
orchestral instruments. 
15. Alumni organizations--for high school alt.lJil:.l'li. 
A. Alumni Chorus. 
B. Alumni Orchestra . 
C. AluJrmi Band. 
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16. Hothersingers and Fathersingers--existing solely 
to provide opportunity for mothers and fathers to continue 
the interest and practice in music begun in early life. 
17. Husic Festivals--Mr. Raymond Morin states: 
\'/hen a community is culturally alert and industriously 
disposed , it seeks to express itself by the faithful 
sponsorship of a traditional enterprise. Festivals of 
ail descriptions--Inusical, dramatic, artistic, literary--
gives groups of devotees the privilege of individually 
acknm-rledging the art vrhich to them is most e:x:pressive. 
This involves a responsibility. The merit and 
essentiality of the art is no~:. changed by time; neither 
is there a decrease in the necessary support that keeps 
the enterprise alive.l7 
The development of a community music program mi ght 
'\'Tell begin with the establishment of church choir festivals, 
a coa~unity chorus, and a community orchestra or band. Even 
very small communities should be able to support these 
a.ctivi ties, together \d th a fevr sn1a.ll ensembles. Once these 
groups ha.ve been 1.vell established, the other activities may 
be introduced in accordance ·Hith the needs and demands of 
the community. 
Organization of the Community Nusic Program. Although 
the music educator should normally be more concerned vri th the 
musical leadership of community groups than with their 
political organization, he should nevertheless have a clear 
undel,standing of the plan of organization. Especially is 
this true if there has been little civic musi c in his 
17Raymond 11 orin, Eighty-fifth Husic Festival of ~ 
Worcester County 11usical Association, 1941+. 
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community and he is anxious to develop it. That development 
1'lill require an organizational plan as vrell as a musical 
plan. 1hen the cor1munity music program is developed to 
the point of including several activities, it should be 
organized as a self-sustaining institution vri th of ficers 
and com:m.i ttees under a central organization. The follm·Ting 
c hart represents a satisfactory type of organizati on for a 
complete music program. Although a very large music program 
is indicated in this table, a relatively smaller program 
may be organized in exactly the same manner. 
Conductors 
Hanagers 
Committees 
Conm1unity Chorus 
Nen 1 s Glee Club 
Women 1 s Chorus 
President 
Vice President 
Secretary 
Treasurer 
List ning 
Activities 
Instructors 
Hanagers · 
Commit t ees 
Listening Groups 
Music Appreciation 
Class 
Theory Class 
P.T.A. Singing Groups 
Concert Series 
Choir Festivals by Outside Artists 
Nationality Singing 
Groups 
Vocal Ensembles 
AJ:unmi Chorus 
Group Instruction 
in Voice · 
Operas and Operettas 
Mothersingers and 
Father singers 
CHART 1 
Centra.l Organization 
(Community Husic Society) 
Conductors 
Hanagers 
Committees 
Comnnmity 
Orchestra 
Community 
Band 
Instrumental 
Ensembles 
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Group Instruction 
in Piano and basic 
Orchestral 
Instruments 
Alumni 
Orchestra 
.Alum.ni 
Band 
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Concyunity Music COU11cil. A community rausic council 
"t..rould consist of people representing organizations 1:rhich are 
interested in furthering the cause of good music in the city 
or tm·m. This group \'l'OUld be representative of all phases 
of musical activity; industrial, educational, recreational, 
and cultural. The music council might ·Hell be a part of the 
Commnni ty Council and in that \vay use the physical facilities 
of the Community Chest. 
Some of the objectives of a comnunity music council 
might be: 
(1) To serve as a clearing house to coordinate dates 
of concerts held 1n the city. 
(2) To aid in the promotion of music in the city. 
(3) To provide member organizations an opportunity 
to discuss problems concerning the musical life of the city. 
(4) To encourage the musical program of the city. 
( 5) To make studies of -vrays and means to help 
overcome problems vrhich may arise. 
(6) To help encourage and foster musical leadership 
and talent in the city. 
(7) To help tie in the relationship between the 
school, the cow~unity, and the home. 
(8) To foster good vrill among all. 
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The .A..merican Nusic Conference is particularly 
interested in the organization of local music councils. 
This is a. non-profit institution supported by the various 
branches of the music industry as a. public service, and as 
a. medium for cooperation 1·li th all organizations in furthering 
the cause of music. The follo~dng chart is a general 
organizational pattern suggested by the American Ivlusic 
Conference.18 
City--vnde 
Music 
Committee 
Council 
Chairman 
Council 
Vice-Chairman 
Secretary 
Chm~ch l-fusic 
Committee 
School :t-iusic 
Committee 
CHART 2 
1·1usic-in 
Recreation 
Committee 
Organization of a. Local Husic Council 
18American Music Conference, ~·1anual for Developing 
.a l1usic Council, Number 28, Chicago, p. 22. 
City-vdde music commit tee.--It would be the 
respon sibility of this committee to deal vli th the larger 
problems of the city such as: 
(1) Naintaining a musical calendar to assure no 
major duplication in concert dates. 
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(2) Encouraging ci ty-14'ide participation in choruses, 
orchestras, and bands. 
(3) Recommending proper leadership for city programs. 
(4) Promoting ci ty-'\Y"ide concerts through the press 
and radio and talks to civic groups. 
(5) Fostering music courses of a general music 
nature. 
(6) R~j~ing a series of young artists' recitals 
each year . 
(7) Haintaining a speakers' bureau. 
Church music comrni ttee. --With such a committee, there 
will develop a closer bond of friendship among the church 
choirs. Out of it may emerge, the Church Organists' and 
Church Leaders' Association. 
School music comrnittee.--It would be the responsibility 
of this committee to deal vii th all phases of school music 
insofar as it relates to the community. It vrould be their 
responsibility to do the follovring: 
(1) To help support the school music program. 
(2) To aid in the support of school music 
festivals. 
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(3) To bring before the public the music \vork being 
done in the schools. 
(i-r) To help youth musical organizations. 
(5) To encourage high school students to sing in 
church choirs. 
(6) To help in furthering the musical education of· 
outstanding musical talent. 
Husic-in-recreation commi ttee.--It ~.rould be the 
responsibility of this committee to concern itself vTith all 
phases of music as they are related in the com...rnunity. They 
vrould be able: 
(1) To serve in an advisory capacity to City Hanager 
in plalLning for summer band concerts. 
(2) To encourage folk dancing and folk festivals. 
(3) To suggest leadership f or camp sings and city-
,,Tide recreational music. 
(lr) To help form singing groups in industry. 
(5} To encourage more summer music. 
(6) To 'I,·Tork vrith the society of Barbershop singers. 
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Some basic principles for organizing music councils 
as given by the American Music Conference are: 19 
1. The local Council should belong to the col!Wl"Lmi ty--
not to one individual or one club or agency. 
2. The local Council should have the active support 
of at least the majority of the most important groups. 
3. The local Coru1.cil is ali·rays a voluntary 
association of individuals, groups, and agencies. Its 
authority to exist and act is delegated to it by its 
members. Direction and control of individual interests 
and programs of members remain ·Hithin the numbers 
themselves. Its decisions and recommendations are not 
to be considered mandatory to the conmupity. 
l.J.. The local Council proceedings should be thoroughly 
democratic; active participation should be sought and 
secured from all members. 
5. The local Council' s decisions and plans of action 
should be based on accurately gathered and compiled facts. 
6. The local Council should delegate specific tasks 
or parts of plans for action to members, "individuals, 
agencies, or organizations. Full credit must always be 
given to the member agency or organization carrying the 
responsibility f or a specific program or assig1ment. 
Tb..is and points 3 and l.r- will lessen and eventually 
eliminate 11 agency-mindedness"--the fear of lo-sing prestige 
or recognition on the part of a club, agency, or 
organization. 
7. The local Council should keep its members and the 
general public continually informed of its activities 
so interest vrill be maintained constantly. 
8. The local Council must alvrays vrork for the common 
good. Its ultimate aim must alvmys be to make the 
comnmni ty a. better place in '\vhich to live through music. 
9. The local Council chairman or president ID"Llst be 
an individual of vision \'Those interests and kno'I:Tledge 
are broad, vrhose position of leadership in the community 
is recognized, and \·Tho is acceptable to all participating 
individuals and groups. 
19Ibid., p. 22. 
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10. The local Council, even in small comr,mnities of 
a population of less than 1,000, ·Hill need a small 
1vorking group , board of executive committee. This group 
should meet monthly to consider specific projects, 
comuittee reports, procedures, and program of the Council. 
11. The local Council should have regularly scheduled, 
carefully pla~ned meetings of the entire COLUlcil and its 
board. 
12. The local Council should revievr its program 
periodically--at least every six months:...-honestly 
evaluating its progress, impartially analyzing its 
obstacles or failures, clearly setting f'orth its next steps. 
It i.·rould be very necessary to choose as the chairman, 
a person respected by the greatest number of people possible. 
He should be profoundly interested in furthering music in 
I 
the city and be able to devote considerable time to the 
cause. This person should be a leader, a diplomat , and 
possess great insight. 
\'ihere a coordinating agency is effectively operating, 
the residents feel all the added advantages that only a 
far-reaching, all-inclusive cormnunity-vlide music program 
can offer. The usefuLness of such an agency is not limited 
by the size of the corn..rnunity or the number of people and 
groups participating. 
The degree of success attained in a coordinated 
program -vrill be in direct proportion to the qualifications 
and industry of its leadership and the interest and support 
of the community. The program, if it is i.vell established 
and outlined to fit the needs of the community, can be 
placed on a permanent organizational and financial basis. 
Chapter V. SUNHA .. TtY AlTD CONCLUSIONS 
Summary. I t is hardly possible to over-emphasize 
the importance of the music educator's role in con1muni ty 
music. He has a definite obligation to take an active 
interest in the musical life of his community. It is his 
duty and privilege to lead his community in the development 
of a sound program of civic music and he should not be 
concerned I•Ti th any financial renmneration for this 1mrk. 
It is his personal contribution to the vJelfare of his 
community. The success or failure of a program of community 
music 1rill depend mostly upon the music educator's interest 
and leadership. 
The degree to "rhich the music educator should 
participate in conununity music depends upon his local 
situation and the extent to vrhi ch community music· is 
established there. Regardless of lvhat his position in the 
co~~unity music program is, he should never appear to the 
public to be monopolizing the program or to be in a too -
important or conspicuous position. The music educator 
should al1-rays coordinate h.i s s chool music program 1-ri th the 
community music program in order that his students 1-fill be 
guided naturally and effectively into community music 
activities . He should instill in his students the desire 
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to continue with their music in adult life. He should 
constantly strive to make the carry-over element in music 
education as strong and effective as possible. He should 
recognize that a strong community music program '\•rill 
vitalize and strengthen his school music program. He should 
strive to see that the adults of his community are given 
-vrorthy music to perform and listen to.. He should strive 
to foster the social values uhich are acquired through 
community participation in music . He should recognize the 
grm·ling importance of adult educu tion and provide adult 
courses in music. He shoUld encourage small ense~bles and 
music-making in the home. He should kno1:r vtell those people 
and organizations in his community vtho are interested in 
and sympathetic tm·rard co111.munity music. He should kno-vr ho-vr 
to plan and organize community groups in music . He should 
keep the ultimate ~relfare of the community at heart and in 
doing so he should make an honest effort to avraken the 
members of his community, young and old, to the pmver and 
beauty of music , in order that they may live happier and 
more abundant lives. 
Conclusions. In studying this problem, the important 
issues are the items pertaining to continuing participation 
and interest on the part of the individual, and to the 
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maintenance of media for such participation through local 
support of 'a broad program of musical activities of all 
kinds . Husic teachers, in schools cmd in studios, should 
think in terms of preparing young people to become active 
influences for music in their comrumiities. Under right 
guidance, all music pupils are potential music mis sionaries 
because they vrill vrant to share what t hey knmv, feel, and 
understand about music, as "tvell as ,,rhat they can do in the 
performance of music--but , most of all, because t hey 
themselves enjoy both listening and performing. To this 
end, there should be in every coramm1ity a planned program 
'l.vhich sets the stage and makes available the media through 
vrhich the individual may make his contribution to the total 
life of 'the community; he v.rill make this contribution if he 
can have the maximum opportunity for his ovm enjoyment of 
the musical resources he vras helped to develop 'l.vi thin 
himself by his experiences in school. 
The fact t hat such opportunities are provided in 
many communities, and that similar programs are being 
developed in many others, is a tribute to the vision and 
initiative of local leaders and supporting citizens. 
Experience has been gained and values established which 
should stimulate int erest and action in other communities, 
as well as afford helpful patterns. 
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The task is too large and important to be undertaken 
by any one group alone. Husic educators can and do help , 
but they can only share the responsibilities -vnth other 
community leaders. Everyvrhere, there are 1.rorkers and 
supporters ready to enlist if, through qualified leadership, 
the relatively simple plans and procedures are charted in 
an all-inclusive program -vrhich vlill permit all to do their 
parts in a most effective manner . 
Questions which should be ansvrered are: 
1. Do all of the people in the community Jr,no-vr the 
full extent of the program of musical activities novr in 
operation? 
2. Do all of the people ·who ''rould lilce to have an 
opport"Lmi ty to contribute to the program knovr that there is 
a place for them in the total cornm.uni t y picture'? 
3. Are there places for all of them'? 
4. Is there a plan vThich recognizes every type of 
musical activity in the co~munity as a factor in the total 
program'? 
5. Are the rank and file of the citizens m.rare of 
the community's musical achievements, and proudly 
proprietary in their interest'? 
6. Does the program provide maximum possible 
gratifi cation and inspiration to the maximum number of 
people? 
The ans'\·rers to these and other questions obviously 
determine ·vrhether or not there is something more to be done 
in the community. 
There must be a plan_'l'led course of action for each 
communj_ ty, designed to unite all of the local forces of 
leadership and action. There must be logical and qualified 
headship for the communi ty-'\·ride program, and there also 
must be leaders of groups contributing to the total project. 
Abnost every type of leadership in the field of music and 
related areas is needed. 
It is vith anticipation that in the near future, 
cour ses in community music leader ship vrill be made available 
in many of the colleges and universities. Such a course 
should be at least of a tvro-semester duration, and should 
include, along ,,n_ th campus offer ings , field trips to centers 
'\vhere successful community music programs have been carried 
out. 
There is some evidence that eventually it '\..fill be 
comnon practice to have all of the musical ana other 
cultural activities of the conununity directed from a fine 
arts offi ce in the City Hall. Such a development 1vo"L1ld not 
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lessen the need for more music teachers in and out of the 
schools, and for more music teaching and leadership available 
to people after their school days are over. 
I have al\·Tays contended that music is a great 
socializing force. Unfortunately, in the past, vre have 
not made full use of this great art as a povrer for good. 
Husic is a vtonderful means to assemble people \·There they 
can sing and play the 'tvorks of the masters. This is a 
vronderful vray to learn something about your neighbor . 
Nusic is the greatest of all the arts. It is a God-given 
talent to all people , rich and poor alike . If you have 
this talent, you are indeed rich, regardless of the size 
of your pocketbook.l 
lBernard F. Dickmann, ttA Nusic Program for the 
Community," Music Teachers National Association, Pittsburgh, 
Pa., 1947, p. 265. 
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APPENDIX A 
HASSACHUSETTS COI'-fMUNITIES PARTICIPATING IN THE 
SURVEY ACCORDING TO POPULATIONS 
Group I (500 to 10,000) 
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Agawam , Amher st , Ashf ield, Becket, Berlin, Blackstone, 
Bol ton, Bourne, Bridgewater , Brimfield, Buckland, Burlington, 
Canton , Carlisle, Che ster , Colrain, Concord, Convray , 
Cunmington , Dalton , Dartmouth, Dighton , Douglas, Dover, 
Dracut, Falmouth , Fyringham, Goshen , Great Barrington , 
Hadley , Hampden, Hard1·Tick , Harvard, Hinsdale, Holden , 
Holliston , Hull , Lincoln, Littleton, Longmeadovr, Lunenburg , 
l'1ansfie l d , 11arion , Mashpee, Haynard, Hiddleboro, Hiddlefield, 
J:.1 onson, Montague, Nonterey , Nantucket , North Andover, 
Northboro, Northfield , North Rea ding , Orange, Otis, Pelham , 
Peru, Plainfield , Princeton , Randolph, Rehobeth, Richmond, 
Salisbury, Sand1-rich, Scituate, See, Shelburne, Somerset , 
Southboro, Spencer, Sterling, Stoughton, Stow, Sunderland, 
Sutton, Swansea , Taunton , Wales, Walpole, Ware, Wayland , 
\vest Bridge1-1a t er , \t/estminister, Weston, \'iestport, \v'es t 1-rood , 
\·J'hately, Hheelright, Whi t i nsvil le, \villiamstovm, 
Winchendon , \'lindsor. 
Group II (10,000 t o 25, 000) 
Andover, Attleboro, Braintree , Dedham, Easthampton , 
Framingham , Gloucester, Marlborough , Hi l t on, Natick , 
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Needham , He'l.vburyport, Northampton, North Attleboro, Nor'\•rood, 
Peabody, Plymouth, Reading, Saugus, Southbridge, Stoneham, 
vlakefield , \~ellesley, \vest Springfield, \veymouth, 
\·linchester, Winthrop , \'ITo burn. 
Group III (25,000 to 50,000) 
Belmont, Beverly , Chicopee, Everett, Fitchburg, 
Haverhill, lvle~lrose, Salem, Taunton, \vatertmm. 
Group IV (50,000 to 100,000) 
Brookline, Lawrence, Malden, Medford, Nev.rton, Quincy. 
Group V (over 100,000) 
Cambridge, LovJell , Nevr Bedford, Somerville, Springfield, 
\vorcester. 
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Charles Garabedian 
16 South Crescent Circuit, 
Brighton, Ma ssachusetts . 
Questionnaire 
The purpose of this survey is to determine vlhat 
has been done , what is being done, and \<That can be done in 
the cormnunity by the music educator. Questionnaires like 
this one have been sent to all of' the music educators in 
Iv!assachusetts . 
This vmrk is being done in connection i•Ti th my Ha stars 
Degree r equirements at Boston University. Would you kindly 
fill in the necessary information and send it to me by using 
the enclosed self-addressed envelope . Thank you. 
Your name __________________ _ Tm·m or city \·rhere 
employed _______ _ 
Position. __________________ _ 
School ____________________ ___ Population~----------------
1. Are you no"\'r engaged in directing some form of conununi ty 
music service? Yes No ____ _ 
2. Are there other music educators in the community directing 
some form of community music service? Yes No __ _ 
Hhat types of cormnuni ty music 
a. 
b. 
c. 
d . 
e. 
f . 
g . 
h. 
i. 
j. 
k. 
1. 
m. 
n. 
o. 
p . 
q . 
Community Chorus. 
Community Orchestra. 
Connnunity Band. 
Men's Chorus or Glee Club. 
\1omen ' s Chorus. 
Parent-Teacher Singing Groups. 
Nationality groups of singers. 
Community opera and operetta 
projects , combining other groups .Yes_Ifo_ 
Church Choir festivals . Yes ·No 
Small ensembles-vocal or -- --
instrumental. Yes ~o 
Concerts by outside artists. Yes-No-
Li stening groups . Yes No:: 
Adult Education Husic Classes-
(1) in listening or appreciation.Yes __ No_ 
(2) theory classes. Yes __ No __ 
(3) group instruction in piano, 
voice , and other instrlLrnents. Yes_Ho_ 
High School Alumni Organizations-
(1) Alumni chorus. Yes_No_ 
(2) Alumni orchestra. Yes __ No __ 
(3) Alumni band. Yes __ No __ 
Nothersingers . Yes_No_ 
Fathersingers. Yes __ No __ 
Other service s not mentioned 
Yes No 
Yes No:: 
Yes No 
Yes-No-
Yes No:: 
Yes_No 
Yes __ No 
Ye s_No 
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4. Please check any of t he f ollowing community a gencies 
-vrhich help promote the organization and development 
of comr.auni ty music in your comml.u"li ty. 
6. 
a. Co~~unity Council or Community Chest. 
b. Recreation Association. 
c. Local Newspaper. 
d. School Department. 
e. Men's clubs and lodges. 
f. Chamber of Commerce. 
g. vlomen 1 s clubs. 
h. Parent-Teachers Association. 
i. Churches. 
j. Colleges. 
k. To'm Departments. 
1. Individual business and i ndustrial 
organizations. 
m. ~1y others: ________________________________________ _ 
Does your community have a central organiza tion (conununity 
music society) from vrhich of ficers and committees are 
_formed :ror uniting the '1:rhole community music program? 
Yes No ____ _ 
Would you say that there was little accomplished in the 
vray of communi t y music in your to'llm prior to the l a st 
several years? Yes No ____ _ 
I '"ill appreciate any further information or comments 
you may ,.fish to add: 
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